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(1) Student learning goal(s) addressed this year 

The Graduate Social Work Program is currently undergoing a self-study for reaccreditation by the Council on Social Work Education (CSWE). A central component of the new (2008) Education Policy and Accreditation Standards (EPAS) is the ongoing assessment of practice behaviors associated with the 10 core competencies outlined in the 2008 EPAS. The 10 core competencies include:

1. Identify as a professional social worker and conduct oneself accordingly.

2. Apply social work ethical principals to guide professional practice

3. Apply critical thinking to inform and communicate professional judgments.

4. Engage diversity and difference in practice.

5. Advance human rights and social and economic justice. 

6. Engage in research-informed practice and practice-informed research.

7. Apply knowledge of human behavior and the social environment. 

8. Engage in policy practice to advance social and economic well-being and to deliver effective social work services. 

9. Respond to contexts that shape practice. 

10. Engage, assess, intervene, and evaluate with individuals, families, groups, organizations, and communities. 

As stated above, each of the 10 core competencies have specific practice behaviors comprised of knowledge, social work values, and skills. A student is thought to have mastered a competency when he/she shows proficiency in the demonstration of each practice behavior associated with that competency. 

In order to help students master each competency, the MSW curriculum offers students the knowledge, value and skill components thought to be important for each of the ten competencies. 
We are required to submit our self-study in 2011, which must include at least one year of data collected on the practice behaviors associated with each competency. For the academic year 2009-2010, we decided to start collecting data on the values component of competency #4.    
Competency #4 is as follows:

Engage diversity and difference in practice.

Description: Social workers understand how diversity characterizes and shapes the human experience and is critical to the formation of identity. The dimensions of diversity are understood as the intersectionality of multiple factors including age, class, color, culture, disability, ethnicity, gender, gender identity and expression, immigration status, political ideology, race, religion, sex, and sexual orientation. Social workers appreciate that, as a consequence of difference, a person’s life experiences may include oppression, poverty, marginalization, and alienation as well as privilege, power, and acclaim.

Practice behaviors
· recognize the extent to which a culture’s structures and values may

      oppress, marginalize, alienate, create or enhance privilege and power; 
· gain sufficient self-awareness to eliminate the influence of personal

      biases and values in working with diverse groups;  
· recognize and communicate understanding of the importance of 

      difference in shaping life experiences; and 
· view oneself as a learner and engage those with whom you work as

      informants.
(2)  Learning outcomes/objectives for those goals addressed this year   

The core values of the social work profession include service, social justice, dignity & worth of the person, importance of human relationships, integrity, competence, human rights and scientific inquiry. 

The social work value, dignity & worth of the person, is thought to be a prerequisite for several of the practice behaviors associated with competency #4. In order to fully demonstrate this competency, social workers need to be aware of their own personal biases; embrace difference; and not allow professional decisions to be influenced by prejudicial or stereotypical ideas and unfounded notions regarding others from multiethnic backgrounds.  

Content that pertains to the value, dignity & worth of the person, is woven throughout the foundation (first year of the program), and concentration (second year of the program) curriculum. Courses in the foundation and concentration curriculum include specific content on various groups, and encourage discussion and exploration of issues related to living in a diverse society. Students in the program are encouraged to bring their ideas and perceptions, whatever they may be, into the classroom so they can be affirmed or challenged. Courses also include various assignments, tests and curricular exercises aimed at enhancing student’s appreciation and understanding of diversity and difference. During their field internship experiences, students are directly exposed to client populations that represent diverse groups, thus furthering their growth in developing cultural competence in their approach to a wide variety of client situations. 

The learning outcome, or objective, in regard to the value, dignity & worth of the person, would involve the development of self-awareness and accepting attitudes towards those who represent diverse groups. 
      (3) Courses & activities where assessed
During the first semester of the foundation year students take a course titled, Diversity & Oppression. Students were assessed for attitudinal/value shifts in all three sections of Diversity & Oppression. 
(4) Methods used
All of the students (100 %) enrolled in Diversity & Oppression were assessed (N=55). Diversity & Oppression has an average of eighteen students in each section (section # 1 = 19 students; section # 2 = 18 students; section # 3 = 17 students). Section 1 was taught by one instructor, while sections 2 and 3 were both taught by the same instructor. The course objectives, syllabi, and teaching materials were the same for all three sections. 

Students were given two components of the Multicultural Diversity Assessment Dissemination Project measure.  In 1997, Emporia State University (ESU) received a grant from the U.S. Office of Education, Field Initiated Studies (Grant # R309F70007), to establish a formal assessment system to evaluate the effectiveness of multicultural/diversity education program learning outcomes ("Assessment of Multicultural/Diversity Outcomes"). The two components of the “Assessment of Multicultural/diversity Outcomes” that we used in our assessment were the Gender Questionnaire Revised (GQR) and the Multicultural Questionnaire Revised (MQR). The questionnaire used for this study has a total of 48 items that measures students’ attitudes concerning gender and multicultural statements. Potential responses for each question were: strongly agree (1), agree (2), disagree (3) and strongly disagree (4). The GQR and MQR were chosen as assessment tools because a large portion of the course focuses specifically on gender and ethnic identity issues that are prevalent in social work practice.  (See Appendix).  
All students in the assessment were given the GQR and MQR at the beginning of the semester, August 2009 and then again at the end of the semester, December 2009. Assessment data for the class period was collected in the fall, but was not analyzed until spring 2010. Students were given the questionnaire prior to any course material being taught for the pre-test, while at the end of the semester the same questionnaire was administrated again to determine whether there were attitudinal changes. It was hypothesized that students who receive the content in Diversity & Oppression (in addition to other courses in the foundation curriculum) that is associated with the value components of competency #4 will show attitudinal shifts that enhance their ability to interact effectively with those from diverse groups. 

(5) What are the assessment findings? How did you analyze them?

Table 1 shows the pre- and posttest means for the items related to gender, while table 2 shows the pre- and posttest means for the multicultural items. 

Table 1 
(Mean Scores for each Gender Item)

	Gender Items
	Competency
	Pre-Test*
	Post-Test*
	Difference

	Item 1
	3
	1.61
	1.353333
	-0.26

	Item 2 ®
	4
	2.826667
	2.856667
	.003

	Item 3 ®
	4
	2.096667
	2.27
	0.18

	Item 4 ®
	3
	3.11
	3.14
	0.03

	Item 5 ®
	4
	3.026667
	3.18
	0.15

	Item 6
	3
	3.28
	3.313333
	-0.3

	Item 7
	3
	3.04
	3.08
	-0.04

	Item 8
	4
	2.116667
	2.473333
	-0.36

	Item 9 ®
	1
	2.686667
	2.92
	0.24

	Item 10 ®
	2
	2.443333
	2.533333
	0.91

	Item 11
	1
	2.396667
	2.526667
	-0.13

	Item 12
	1
	2.913333
	3.006667
	-0.89

	Item 13
	3
	2.58
	2.776667
	-0.19

	Item 14®
	3
	2.266667
	2.416667
	0.15

	Item 15
	1
	2.833333
	2.88
	-0.05

	Item 16
	4
	2.193333
	2.276667
	-0.08

	Item 17 ®
	2
	2.666667
	2.946667
	0.28

	Item 18
	1
	2.226667
	2.483333
	-0.26


® Represents items that were reversed scored. 

* indicates that the score listed is the average score among all three sections.

Table 2

 (Mean Scores for each Multicultural Item) 

	Multicultural

     Items
	Competency
	Pre-Test*


	Post- Test*


	Difference

	Item 19
	3
	1.64
	1.49
	0.15

	Item 20
	4
	2.203333
	1.873333
	0.33

	Item 21
	4
	1.873333
	1.773333
	0.10

	Item 22
	3
	1.946667
	1.626667
	0.32

	Item 23
	4
	1.94
	1.786667
	0.16

	Item 24
	3
	2.353333
	2.243333
	0.11

	Item 25
	3
	1.846667
	1.79
	0.05

	Item 26
	4
	2.066667
	1.936667
	0.13

	Item 27
	4
	2.85
	2.71
	0.14

	Item 28
	2
	1.756667
	1.666667
	0.09

	Item 29
	1
	2.15
	2.023333
	0.13

	Item 30 ®
	1
	3.11
	2.853333
	0.26

	Item 31
	3
	2.91
	2.946667
	0.03

	Item 32
	3
	1.866667
	1.84
	0.02

	Item 33 ®
	4
	2.46
	2.313333
	0.15

	Item 34 ®
	4
	2.443333
	2.216667
	0.23

	Item 35 ®
	1
	2.273333
	2.453333
	-0.18

	Item 36
	1
	1.896667
	1.763333
	0.13

	Item 37
	4
	2.153333
	2.043333
	0.11

	Item 38
	3
	2.983333
	2.893333
	0.09

	Item 39
	3
	1.96
	2
	-0.04

	Item 40
	3
	2.566667
	2.296667
	0.25

	Item 41
	2
	2.48
	2.416667
	0.07

	Item 42
	3
	3.023333
	3.126667
	-0.10

	Item 43
	4
	2.663333
	2.46
	0.20

	Item 44
	4
	1.773333
	1.736667
	0.04

	Item 45
	5
	2.313333
	2.64
	-0.33

	Item 46
	3
	1.963333
	1.77
	0.19

	Item 47
	5
	2.51
	2.753333
	-0.24

	Item 48
	1
	1.593333
	1.476667
	0.12


® Represents items that were reversed scored. 
* indicates that the score listed is the average score among all three sections.  

Analysis involved comparing the means of pre- test scores to those of posttest scores. On the GQR results show that on seventeen of the eighteen items assessed, all but one showed positive shifts in attitude in regard to issues related to gender. These findings suggest that during the first semester of study students started with more stereotypical thinking and beliefs regarding gender roles, and then altered these as curriculum content was introduced. In regard to the MQR, results showed that students’ attitudes were changed between pre- and posttest on twenty six of the thirty items assessed. As with the GQR, finding suggest that students attitudes toward others from multicultural backgrounds became more accepting as the semester went on. When comparing the three sections of Diversity & Oppression separately, we found no one section outranked any of the others. 
(6) What conclusions were drawn and what decisions were made as a result? How were stakeholder groups involved?

The results of this assessment indicate that content offered in the first semester of the foundation year is already having an impact on student attitudes regarding both gender and multi-ethnic issues. During the course of their graduate education, our students are exposed to content that stresses the importance of equal rights, social and economic justice, and nondiscriminatory practices towards client populations. The results of this assessment seem to indicate that students are (even as early as their first semester of study), being influenced in ways that support the social work value, dignity and worth of the person, which as stated above, is a prerequisite for mastery of competency #4. 
To further support the development of the social work value, dignity and worth of the person, we, as a program, should continue to recruit students from minority groups. Our program values teaching and creating safe environments where students can voice their beliefs and experiences, and perhaps most importantly, have the opportunity to grow and learn from others. If we continue to pursue the goal of both recruiting and retaining students from diverse backgrounds, all students will benefit from classroom interactions that challenge and stimulate their awareness of personal biases and attitudes towards others, most particularly those from diverse groups. 
Faculty in the Graduate Social Work Program also recommended that a “Diversity Committee” be included as a standing committees in the School of Social Work. A recommendation for such a committee was forwarded to the School’s Academic Issues Committee for consideration. The Diversity committee would be charged with overseeing the Schools plans to support and affirm those from diverse backgrounds, and develop further plans for recruiting and retaining students from diverse backgrounds. 

Stakeholder involvement for this year’s assessment included students and those instructors who teach Diversity & Oppression. Since the areas being measured were likely influenced by other courses in the foundation curriculum, instructors from other curricular areas were also indirectly involved. These stakeholders have been directly involved in this assessment and will be involved in any changes that take part in the course or curriculum in general. Assessment results will be made available to faculty, students, and the Dean of the College of Professional Studies. The report will also be posted on the College website.       

Appendix

GQR

	Comp

Obj. #
	                        Gender Items (GQR)
	Strongly 

Agree

   (A)
	Agree

   (B)
	Disagree

     (C)
	Strongly 

Disagree

    (D)

	3
	1.  I almost always try to understand customs of  diverse cultures……………..
	
	
	
	

	4
	2. Women tend to overspend more often than men.............
	
	
	
	

	4
	3. Males interest in females is often sexual..................
	
	
	
	

	3
	4. Women are more susceptible to illnesses than men.........
	
	
	
	

	4
	5. Women tend to have more artistic talent than men..........
	
	
	
	

	3
	6. Women tend to be more musically inclined than men......
	
	
	
	

	3
	7. Men tend to be more flirtatious than women...................
	
	
	
	

	4
	8. Men tend to be more interested in sports than women....
	
	
	
	

	1
	9. Men tend to be faster decision makers than women........
	
	
	
	

	2
	10. Women tend to be better at child rearing than men........
	
	
	
	

	1
	11. Some professions are better suited for men and some are better suited for women............................
	
	
	
	

	1
	12. Men tend to be more comfortable working with tasks involving numbers than are women...............
	
	
	
	

	3
	13. Personal appearance tends to be more important to females than to males.............................
	
	
	
	

	3
	14. Men tend to be more aggressive than women................
	
	
	
	

	1
	15. Many sexual harassment claims are false.......................
	
	
	
	

	4
	16. Women tend to be more emotional than men..............
	
	
	
	

	2
	17. Men tend to be more dominant in relationships than women.......................
	
	
	
	

	1
	18. Men tend to have more mechanical aptitude than women................
	
	
	
	


MQR

	Comp.

Obj. #
	                    Multicultural Items (MQR)
	Strongly 

Agree

   (A)
	Agree

   (B)
	Disagree

     (C)
	Strongly 

Disagree

    (D)

	3
	19. I almost always try to understand customs of diverse cultures.........................
	
	
	
	

	4
	20. I look for opportunities to interact with different cultures.............................................
	
	
	
	

	4
	21. I would welcome an opportunity to live with a classmate from another country 
	
	
	
	

	3
	22.  When I meet someone from an unfamiliar culture, I almost always try to find out more about their culture………...
	
	
	
	

	4
	23. I would welcome an opportunity to take some of my college courses in another country................ 
	
	
	
	

	3
	24. Adapting to the customs of another country would not be a problem for me................
	
	
	
	

	3
	25. I enjoy hearing different languages spoken 
	
	
	
	

	4
	26. It is important for me to learn a language other than my own…………………
	
	
	
	

	4
	27. World interests tend to be more important than the interests of my country………………. 
	
	
	
	

	2
	28. I would enjoy working with coworkers who are from other countries..................
	
	
	
	

	1
	29. I have many friends of different ethnicities..........
	
	
	
	

	1
	30. I feel that in order for a person to become an American he/she should be willing to give up some of their loyalties to their country of origin...................
	
	
	
	

	3
	31. Although individuality is important in the United States, excessive differences in beliefs can hurt

the society.........
	
	
	
	

	3
	32. The different language groups in America are beneficial to the cultural development of the U.S.....…
	
	
	
	

	4
	33. It should not be too easy to become an American citizen........
	
	
	
	

	4
	34. A person’s work ethic tends to be related to their cultural upbringing.........
	
	
	
	

	1
	35. I see nothing wrong with a person wishing to live in a neighborhood composed of only one ethnic group...........
	
	
	
	

	1
	36. Citizens who have different national backgrounds should be encouraged to retain their various customs and traditions………………… 
	
	
	
	

	4
	37. It pleases me to see such a great variety of religions in the United States……………… 
	
	
	
	

	3
	38. Some people are too insistent on retaining their customs and traditions while living in the U.S.....
	
	
	
	

	3
	39. I am pleased that various ethnic groups raise their children in different ways............
	
	
	
	

	3
	40. Students who do not speak English should be given an opportunity in the public schools to be instructed in their native language…………
	
	
	
	


	Comp.

Obj. #
	                    Multicultural Items
	Strongly 

Agree

   (A)
	Agree

   (B)
	Disagree

     (C)
	Strongly 

Disagree

    (D)

	2
	41. The fact that various ethnic groups raise their children with different customs and traditions does not pose a problem to our public schools...........
	
	
	
	

	3
	42. I feel that stressing different ethnic customs and traditions in public schools tends to reduce learning the basics (i.e. reading, writing, math, etc.)…………
	
	
	
	

	4
	43. Public school teachers should encourage their foreign students to speak in their native language........
	
	
	
	

	4
	44. It is important for English speaking students to learn how to speak another language.........
	
	
	
	

	5
	45. The public school curriculum, should concentrate more on the development of American society as a whole rather than on specific ethnic groups ...........
	
	
	
	

	3
	46. The American public school system’s curriculum should reflect the heritages of the different ethnic

groups in our society................
	
	
	
	

	5
	47. It is necessary for the schools to use standard English as the only language of instruction.....
	
	
	
	

	1
	48. It is important to celebrate diversity in the public schools.........
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